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I expect to pass through this world but once; any good thing, therefore, that I can do or any kindness that I can show to any fellow creature, let me do it now; let me not defer or neglect it, for I shall not pass this way again
--Stephan Grellet (1773-1855)
There is much discussion of late of the role and importance of mentorship both in and out of academia. In global education, it may be especially critical because of its controversial nature, its unique and often contested place in the curriculum, and the dearth of dedicated educators. Graduate students and new faculty in global education frequently find themselves isolated from mainstream colleagues for their ideas on how to best prepare the current young generations for the future. Having a trustworthy mentor who can guide, provide support, facilitate networking, and direct protégés toward meaningful and realistic career choices can greatly alleviate the disconnect many global educators often feel as they endeavor to advance the movement.
This chapter discusses the complexities and significance of the mentor-mentee relationship in academia, explores the critical attributes of a mentor, describes the phases of mentorship, and analyzes the best practices in mentoring. We will also discuss our own mentor, Jan L. Tucker, and the impact he had on his graduate students and others in the field. Our discussion also demonstrates how our mentor’s passion in social studies teacher education, international studies, and global education influenced the lives of his graduate students professionally and personally, and strengthened their own work in education in general and in global education particularly. Having been his graduate students at Florida International University (FIU) as well as participants in the Global Awareness Program (GAP) that he directed (see chapter 5) we come to this reflection as mentees of Jan L. Tucker more than a decade after his death. During this time we have experienced relationships with other mentors and served as mentors ourselves. We begin first with an overview of mentorship in academia to frame our examination. ← 256 | 257 →
Mentorship in Academia
Given the interest in mentoring, it is surprising that this has surfaced as a field of research only since the 1980s. The earliest existing treatment of mentoring is Levinson, Darrow, Klein, Levinson, and McKee’s (1978) study of 40 young adult men. In addition to providing one of the earliest working definitions of mentoring—a process that involves older, more experienced sponsors providing novices with guided learning experiences—their study found that true mentoring relationships are exceptional. But by most accounts, it was Kram’s 1985 work Mentoring at Work: Developmental Relations in Organizational Life that was most influential in launching systematic research studies on this topic. In this book, Kram examines the workplace relationships that can advance individuals’ careers, boost their performance, and help them in their development at all stages of their professional life. Although the book has a focus on the business sector, its message cuts across all professions. Its effect began to be felt almost immediately in academia. Since then, a number of scholars have looked more closely at the phenomenon and, as a result we now have a noteworthy body of research that can provide insight on the functions, phases, best practices, and benefits of mentoring in education. While the research literature on mentorship tends to be overwhelmingly positive, there have been a number of potential problems cited such as lack of time, personality mismatch, and mentors who are overly critical (Ehrich, Hansford, & Tennent, 2004). The research by Long (1997) cautions that an ill-matched mentor-mentee pairing can be detrimental to both parties, as can a lack of time to devote to the relationship and a misunderstanding of what effective mentoring entails. Of greatest concern, perhaps, for those who are interested in global education is personal or professional incompatibility, lack of commitment, and lack of time to devote to the mentoring relationship. Despite these potential drawbacks, the literature is clear: mentoring relationships offer valuable benefits for both parties that result in both personal and professional gains.
Attributes of Effective Mentors
It is important to realize what is not mentorship. It is not role modeling (although that can certainly be a characteristic of a good mentor) nor does it exclusively entail academic advising. While the effective mentor is deeply vested in the protégé’s academic success, preparing protégés for success in their profession often involves fulfilling a psychosocial function that “may acculturate a graduate student toward a specific professional ← 257 | 258 → career” (Campbell, 2007, p. 327). More than being just a supportive relationship (Mertz, 2004) that often starts as an advisor-advisee association, it is “when the advisor begins to offer a range of both careerenhancing and emotional or psychosocial functions” that the relationship has become a true mentorship (Johnson, 2007, pp. 190–191). Effective mentors are also described as being “intentional”; that is, they are purposeful and deliberate in their approach to mentorship (Johnson, 2002; see Mertz, 2004).
Mentors are people who nurture less experienced individuals in their professional and/or personal development (Anderson & Shannon, 1988). In addition to counsel and advice, mentors often provide support and sponsorship as well. They also help to immerse “new members into a community of practice and ensuring their professional success” (Koro-Ljungberg & Hayes, 2006, p. 389). “The business of education” as Mertz (2004) notes “is developing people” (p. 544). In its finest incarnation mentorship can also be transformative, in that mentors can facilitate “the mentee’s experiences of transformation through the development of a unique bond, the promotion of self-discovery, and the belief that mentor and mentee are kindred spirits” (Koro-Ljungberg & Hayes, 2006, p. 391).
Personal characteristics of effective mentors include intelligence, caring, patience, flexibility, empathy, kindness, and competence (Johnson, 2002). Mentoring relationships between faculty and student can extend beyond the typical relationship that a student may have with his or her professor or advisor. As Lentz and Allen (2007) explain, “The faculty mentor is a source of learning, guidance, and influence. For the student, the faculty mentor may represent how the student perceives the profession and how he or she fits into it” (p. 159). And unlike other mentoring relationships, faculty-student mentorships are often characterized by sustainability—that is, that the benefits “continue to impact the protégé long after graduation” (Lockwood, Evans, Carr, & Eby, 2007, p. 235). Scholars in mentoring research have found that effective mentoring relationships have certain characteristics in common. Researchers report that informal mentoring relationships are believed to be more satisfying and effective than assigned mentoring partnerships (Johnson, 2002; Johnson & Ridley, 2004). It is also important to match mentors to protégés, since not all pairings automatically lead to a successful or productive relationship (Jackson et al., 2003). Effective mentors also know to establish appropriate boundaries, basing their relationships with their protégés on respect and they regularly schedule meetings that provide support and structure for the protégé (Campbell, 2007). Ultimately, the hallmarks of an effective ← 258 | 259 → mentor include showing care and concern for the mentee’s professional welfare and clear signs that the mentorship originates from an organic need and desire for the relationship.
Phases of Mentorship
In her early work Kram (1985) names the phases that evolve during a mentoring relationship: initiation, cultivation, separation, and finally, redefinition. O’Neil and Wrightsman (2001) have further clarified the stages. During the initial stage, as a potential protégé makes the critical entry decision, the relationship begins formally with topics of conversation limited to the participants’ clearly delineated roles. The second phase is marked by the gradual and reciprocal development of confidence, self-disclosure, and reliance as mutual trust is built. As the relationship develops, both mentee and mentor take professional and personal risks that can result in either loss or gain. The next phase is noted by role modeling by the more experienced mentor, who imparts valuable teaching skills, both formal (in the classroom) and informal (via dialogue, social events, etc.). As the relationship deepens, the mentor helps to develop, clarify, and transmit the standards and expectations of the profession. Finally, a certain degree of independence from the mentor must be achieved; as such, it is typical that the relationship dissolves or changes as the protégé gets ready to enter the profession. For many, positive mentoring relationships often evolve into long-term professional and/or personal friendships.
Benefits of Mentoring
It is clear that mentoring can provide significant benefits, both short term and long term, in a number of ways. Researchers are careful to differentiate between academic-career mentorship and the psychosocial functions that mentoring fulfills, although they often overlap. In very skilled mentors, these functions tend to intermingle and are difficult to distinguish. In addition to the academic support that faculty mentors provide, other less obvious outcomes include scholarly productivity, professional skill development, networking, securing employment, and identity development (Johnson, 2007). Those who receive effective mentoring also later report higher career satisfaction, increased income, and a higher likelihood of mentoring others. Some experts feel that effective mentoring is so valuable that it should be regarded as of utmost importance in the early developmental stages of an individual’s career (Russell & Adams, ← 259 | 260 → 1997). Providing the protégé with visibility, access to networks, exposure to learning experiences, and assignments that can promote growth are invaluable in establishing the neophyte’s professional identity and career path.
Scholars have also pointed out that mentoring relationships can also benefit the mentors. Much-needed assistance on projects or in teaching can be a boon to the mentor’s productivity. Murray and Owen (1991) found that in addition to increased productivity on the part of mentors, mentoring programs also resulted in improved motivation, enhancement of services, and better recruitment. The mentor is also likely to experience increased confidence and personal fulfillment (Douglas, 1997). By helping protégés in their careers, mentors often find that they experience rejuvenation of` their own (Levinson, Darrow, Klein, Levinson, & McKee, 1978).
Mentorship in Global Education: A Case Study
As we reviewed the literature in mentoring, it became obvious to us that Jan Tucker satisfied the roles and functions of a mentor to a great many of his students and colleagues. In particular, he seemed to emphasize his roles as an academic advisor, his personal orientation with his mentees, his intentional mentoring, his sensitivity to other cultures, and his passionate advocacy of global education. It is surprising how many of his students continued in his footsteps, working in the field of global education in a wide range of capacities and to varying degrees. He was a “primary” mentor (Russell & Adams, 1997) for most of his students—that is, that the relationship was between one mentor and one protégé and the relationship endured for several years even after graduation.
The Interviews
In addition to reflecting on our own academic and professional development under Jan Tucker’s tutelage, we contacted, either via telephone or e-mail, 12 of his former protégés, mostly graduate students who studied under him and graduated from the social studies education program in FIU. We were able to interview eight; the others could not be reached or did not return our request to contact us. Former mentees are presently scattered around the country in varied educational positions, all connected to global education in one way or another. Most have gone on to become university professors, school administrators, and curriculum specialists. ← 260 | 261 →
To guide our interviews, we asked all former mentees the following questions but allowed them to reminisce and reflect as they wished:
1. Describe your mentor/mentee relationship with Jan Tucker.
2. Do you believe that having a mentor was an important factor in your education? If consequently, to what extent? In what way(s)?
3. Did you encounter any academic barriers or challenges with which he helped you?
4. Can you provide any specific examples of Jan’s mentorship?
5. In what ways did Jan’s mentorship have an impact on your work?
6. Do your mentee experiences influence you as a professional to serve as a mentor to others?
As we conducted the interviews, several themes began to emerge, commensurate with the best practices in mentoring that we had found in the literature. They are: academic decision-making; psychological-personal orientation; intentional mentoring; multiple roles; advocacy for global education; and mentoring others. We hope that by considering these themes we can shed some light on the importance of mentorship in global education.
Academic Decision
For most of his graduate students, Tucker was a de facto mentor since he was the only one at his institution who identified himself as a global educator and who had developed a research and teaching agenda along those lines. In this capacity, he was enormously influential in guiding his students to matriculate in courses that had global studies content. One of his students, now a university professor of social studies education, credits our mentor’s guidance as imperative in helping her identify her professional and research interests and focus. Because Tucker’s scholarship, teaching, and research focused on three areas (teacher education, social studies education, and global education) through role modeling and academic counseling, these emphases greatly influenced her in her studies and scholarship and continue to do so to this day. The two met at an international academic conference at which Tucker made a presentation on global education—a new field in China—and exchanged contact information. He sought her out about a year later, when he was asked to review an article for Theory and Research in Social Education on textbooks in China) and sent her the manuscript for feedback. She recalls: ← 261 | 262 →
He also sent me Tye’s 1991 book Global Education from Thought to Action and other materials on global education; these further piqued my interest in the field. At about the same time, I decided to pursue my doctorate and applied to several universities in the U.S. As I reviewed my options, they all seemed to have more of a theoretical focus. By now I was recognizing the importance of an applied, more practical approach. Under Dr. Tucker’s influence, I realized that my real interest was in curriculum development, teacher education, and global education.
It was then that she decided to matriculate at FIU and study under Tucker’s tutelage. As a teacher educator herself now, she weaves both the theoretical and the practical aspects of global education into her work.
Another former student, now a professor of social science education, recalls her mentor’s influence in determining her course of study:
My program of studies was greatly influenced by him. I had quite a few electives for both my master’s degree and for my Ph.D. cognate. Every semester when I sat down to plan my enrollment; Jan gently guided me towards the courses with international content. Some examples are “World Religions,” “Latin American Politics,” “Gender in the Contemporary World,” and “Global Perspectives in Education.” This last course I have modified and now offer at my current institution where it enjoys a healthy enrollment every semester.
Despite his passion for global education and his interests in growing local talent for the GAP, our mentor encouraged his students to explore all possibilities and make their own choices. One former student recalls being offered a tempting fellowship to pursue his doctoral studies at New York University in an Area Studies Program. Tucker encouraged him to consider the program and travel to New York for the interview, providing him with a strong recommendation. He was accepted in the program and while in New York had an opportunity to talk with Andrew Smith, president of the American Forum for Global Education, who helped him to consider the benefits and opportunities of the Area Studies program against those of the GAP at FIU. After doing so,
I decided to do my doctoral work under Jan Tucker’s direction. I never once felt any pressure from Jan to stay in Miami. I respected the fact that he allowed me the time and space to make my own decision about my future.
Psychosocial/Personal Orientation
As was noted in the literature, many mentees expressed the importance of the psychosocial function that Tucker’s mentorship played. In the case ← 262 | 263 → of international students, helping them to negotiate the student visa and immigration process, navigate a new culture, and acclimate to a new system of education was especially crucial in their success. One protégé recalls:
Although I was already an accomplished professional in my homeland of China, arriving in the U.S. and learning a whole new system—both academically and culturally—was new to me. Dr. Tucker helped me not just with education but in acclimating to a new society.
Another international student remembers the additional assistance that our mentor provided, especially with respect to cross-cultural differences:
When I was an international graduate student, Dr. Tucker was my professor in one of the required courses in education. Sometimes I was confused about certain concepts and methodology of American education and research. He was extremely patient in explaining the concept of the course’s tasks and cultural differences and similarities in education. He had a special talent in helping people stay focused. As a result, I was able to excel in the course.
Having a personal orientation toward students is an important characteristic for a mentor, especially for students who are equivocal in their goals or who do not have a high degree of self-confidence. One of his former doctoral students who had almost completed her master’s degree remembers Jan asking her what she was planning to do next:
I shrugged my shoulders, saying that I had not really given it much thought. He told me that I needed to think about going on for my doctorate. As a first generation college student, I wasn’t even very sure or clear of what a doctoral degree entailed or what it prepared one for. Also I was not at all certain that I had the intellectual skills needed for an advanced graduate degree. Jan was earnest and convincing in his response: “I have had you in class, I have read your writing, and I have seen you present — you can do this.” I applied that day.
Intentional Mentoring
As Johnson (2002) advocates, effective mentors are “overtly invitational, asking their protégés to watch them perform specific professional tasks…and encouraging them to try these activities as well” (p. 93). One of his protégé’s experiences well illustrates this:
Whether it was going on a study trip to Japan or asking me to teach one of his classes, I always sensed that each of these ”invitations” was a carefully calculated move on his part to get me to stretch, grow, and develop. ← 263 | 264 →
On that same trip, the former protégé remembers how our mentor would model desirable behaviors and then step aside to let his mentees take center stage:
I distinctly remember during our study trip to Japan how he coached us with the gift-giving ritual that usually preceded our visit to a Japanese firm or government office. He modeled one or two visits and then gave us opportunities to represent our group during the initial gift-giving ritual with our Japanese hosts. These were among my most memorable and authentic cross-cultural experiences.
Our mentor was also highly involved in professional organizations, attending conferences, publishing, teaching, and networking. When asked to provide an example of his mentorship, one protégé’s immediate response was:
Conferences…attending them, getting involved in professional organizations. He literally handed me membership and registration forms to fill out and submit. In some cases, he found funding for me to attend. Jan is the primary reason why I became involved with our state’s council for social studies education and began attending the annual conference of the NCSS.
The importance of conference participation was echoed by another protégé who added
He made sure that I got to NCSS and presented my work. He opened up the world for me. He affirmed my work, supported it, and encouraged me to share it with others.
Another mentee, already interested in global education but not having many opportunities to develop his expertise in the field, appreciated Tucker’s intentional guidance:
He channeled to a colleague and me the opportunity to develop Dade County in the Global Community, a resource guide for teachers that was published by Jan’s Global Awareness Program at FIU. He also sent our way the opportunity to develop the global studies course for the Florida curriculum. It gave my work structural integrity and inner cohesion. It provided institutional credibility for our school administration and also motivated me to continue to develop in the field of global education.
Multiple Roles
Depending on the needs, talents, and goals of the protégés, Tucker fulfilled a number of roles as a mentor: academic advisor, career counselor, education recruiter, networking facilitator, and cultural ambassador, to name a few. Johnson and Huwe (2003) point out that mentoring relationships ← 264 | 265 → are idiosyncratic and flexible. His responsibilities to his mentees were, as Koro-Ljungberg and Hayes (2006) put it, “multifaceted.” Being able to recognize and encourage individuals’ unique talents is a hallmark of an effective mentor. A former mentee, now retired, remembers her first experience as a graduate student in his class:
He noticed me right away, recognized my interest and potential, and encouraged me to develop the theme of “political action” in my teaching. He noticed others’ strong points as well. He had a real talent for identifying people’s unique strengths and encouraging their development.
This was especially true because of the large numbers of ethnic minority and international students our mentor actively recruited, advised, and sponsored. As Davidson and Foster-Johnson (2001) found, to be an effective mentor a faculty member must have sensitivity to and understanding of various cultures. Our mentor embodied cross-cultural understanding, a key design element of the GAP, by actively recruiting individuals who would bring their unique cultural and regional perspectives to the program. One of his mentees, a Nigerian tennis pro with a newly acquired doctorate in social studies and global education and currently a social studies teacher in the Miami-Dade County Public Schools and Adjunct Professor at FIU, recalls how Tucker welcomed him into the program and connected him to a network of global educators:
He introduced me to a countless number of individuals including governors, professors, teachers, and other graduate students. He encouraged me to correspond with a professor in Canada to express my views on contemporary economic and political issues in Africa. Despite our cultural differences he believed in me from the start and had the ability to see who I really was at the human level, the goodness, and the talent. He was able to guide me and help me realize that talent.
Tucker not only learned about the cultural backgrounds of each of his mentees, but also engaged in a certain amount of self-disclosure, so that his students could better understand his own history and background. A former mentee relates this experience:
I learned about the necessity and importance of self-disclosure from him. One day (it was 1986), Jan told me about a movie that was in the theaters called Hoosiers. He said, “If you want to know a little more about me, my background, and the kind of childhood I had, you should see this movie.” The story takes place in a small town in Indiana and centers on the high school basketball team. It was Jan’s way of sharing with me his cultural background, the values with which he was raised, and the experiences that shaped him as an adult. ← 265 | 266 →
His cultural roots from a small town in the American Midwest did not inhibit his embrace of Miami’s Latino community. In the words of a colleague,
He did not want to isolate himself in the Anglo community. He related to all cultures and actively involved many Cuban American teachers into his program. We welcomed the opportunity to participate. I believe that because we came from an island, it was easy for us to embrace it. We were a minority and as such we were allies. On a host of issues that were affecting our community—immigration, bilingual education, and multiculturalism—I always felt, as a Cuban, that Jan was an ally, especially during a time when we did not have the political power that we now have on the school board.
Jan was also instrumental in facilitating networking and introducing his protégés to key professional contacts. One associate remembers how he assisted him in his goal of entering the publishing world. After receiving counsel, he scheduled a meeting with publishers in New York and was able to secure two lucrative writing contracts. The importance of that research (on the Hispanic contributions to U.S. history and culture) resulted in the introduction of a resolution to both the Florida Council for the Social Studies and the National Council for the Social Studies, both of which were passed.
Advocacy for Global Education
As a scholar, our mentor’s most striking attribute was our mentor’s allegiance to and advocacy of global education. Literally all of his conference presentations, publications, and curriculum work centered on global content and pedagogy. He modeled the importance of good scholarship and advocacy when, in the late 1980s, attacks against global education began to be felt around the nation. As scathing reports and defamations were published (see chapter 1), one former mentee remembers how he gathered the GAP staff to review policy and strategize:
I learned the importance of both thinking ahead and of taking a stand. First, he had us review all our curricular materials, making sure that everything we were distributing and promoting provided a balanced, multiple-perspective view. But he also modeled for us that we needed to speak out against narrow thinking and he quickly penned several op-ed pieces, essays for professional publications, and, of course, in the address he delivered as President of the National Council for the Social Studies, a clarion call to social studies educators to pay attention to what was happening in the country and to adjust our teaching and curriculum accordingly. ← 266 | 267 →
Another protégé, a curriculum expert now involved in school reform efforts, believes that in addition to his professional activities, Jan was a global education advocate in a more direct way:
He was a living example of Gandhi’s idea that one had a responsibility to “be the change you want to see in the world.” He modeled what it meant to be a “global citizen” by simply and forthrightly behaving as one.
This same mentee credits his mentor with his emphasis on collaboration and collegiality:
Cultivating long-term mentoring relationships with colleagues is the second way that Jan’s work has influenced my own. This is a priority for me because as these relationships evolve over time, they influence my learning as well.
One of his students who is now a professor of art education underscores how his mentor’s influence continues to impact his work:
Jan's passion and compassion clearly came across as he talked about multicultural and global education. His profound knowledge and rich experience always impressed me and consequently had a significant impact on my work as an artist. My work still reflects such focus. For example, many of my paintings still focus on people or scenery of various cultures.
Mentoring might be especially critical in a field such as ours where global educators can sometimes feel isolated and disconnected from mainstream educational movements. As one mentee noted,
Teaching can be very insular. He plucked me out of that little school and showed me that there were others who were like-minded and with whom I could work in global education.
Mentoring Others
In all cases, our mentor’s mentees have gone on to serve as mentors to others, echoing past research that indicates that those who had mentors of their own are more likely to have mentees themselves (Busch, 1985). In some cases it is because the individual recognizes that Jan’s mentorship was critical in their present-day success:
Because of these positive experiences as a mentee, I became more aware of the importance in professional mentorship. I have successfully mentored many students and junior faculty members in achieving their professional goals.
In other cases it is because he provided the protégé with a valuable experience that developed that individual’s skills and led to increased ← 267 | 268 → self-confidence. One of his mentees, now a public school administrator in charge of curriculum and instruction, explains:
My involvement in the global awareness program, especially my involvement with the training of other teachers gave me an increased level of confidence in my ability to assist other teachers with their professional growth.
In almost every case, our mentor’s mentees became mentors for others and these relationships continue to be informed by their initial relationship with him:
I have several long-standing mentoring relationships with several colleagues. I’m always cognizant of how important it is to model “the change you want to see happen in the world.” I know how much I learned from Jan this way and I hope to influence others in the same way. I believe I have been able to support others the way I was supported by Jan.
Another protégé describes how her long-term relationship with her mentor has influenced her present-day mentoring relationships:
I learned that a mentor-mentee relationship does not end upon the mentee’s graduation, or achievement of tenure, or some other terminal event. After I graduated, Jan continued in his role, encouraging, supporting, and celebrating as the occasion called for. I will never forget when I had my first bit of writing published (as I look back on it, a not very good piece, published in a small regional journal). He made copies for his students and mailed them with a note attached: “An incoming tide lifts all boats.” It was incredibly affirming to have his support and encouragement even after I was no longer officially his student.
Final Thoughts
In many ways this tome is a Festschrift1 to our mentor. Every contributor to this collection was touched or impacted by his work, friendship, or mentorship. His protégés continue in his footsteps, spreading the purpose and meaning of global education through their professional positions and educational activities. As Johnson (2007) asks, “Do mentorships really make a difference in the life of a protégé?” (p. 189). If the personal and long-lasting effect of Jan Tucker’s mentorship is any indication, the answer is a resounding “yes.” His mentees in all cases not only remember a mentor who was supportive and instrumental to their academic success, but are also cognizant of the tremendous impact their mentor had and continues to have on their professional and personal lives. One of his mentees captures this quality best when he states that ← 268 | 269 →
once in a life time you meet an individual who has genuine compassion for people. Jan was one of these individuals, and he made me feel that I could contribute to that vision of making a better world. If I’m a good person it is because he supported me. Through him, I reinforced my commitment to serve humanity. I carry out this commitment by bringing people together to solve problems. That motivation is still strong in me. He was one of the most influential individuals in my life.
As Levinson and his colleagues (1978) noted, one of the most important functions a mentor can have is to facilitate a protégé’s “realization of the dream” (p. 98). They explain that an effective mentor recognizes the protégé’s goals, confirms that they can be achieved, and provides an encouraging environment in which to achieve the “dream.” Jan L. Tucker facilitated his protégés’ dreams and serves as a model in the mentoring of global educators.
Note
1. Festschrift (fest-shrift): a collection of articles, essays, and so on, written by several authors in honor of a colleague, usually published on the occasion of retirement, an important anniversary, or the like.
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